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Emergency Remote Teaching (ERT)

► Equivalent key outcomes with on-site environments [such as student success]

► Most primary and secondary education was relying on face-to-face learning 
before the pandemic, while academic education featured some 
characteristics of distance education

► The wealth of resources and tools available was not utilized by all, or most, 
teachers, who followed a strict coursebook-based approach



Teaching English as a Foreign Language 
(EFL) through technology 

► Computer-Assisted Language Learning (CALL)

► Mobile-Assisted Language Learning (MALL)

► Computer-mediated or Technology-enhanced learning

► Gamification in education 

► Artificial intelligence 



How plausible was alternative 
assessment in the pre-COVID era?

► The same as during the ERT period and the post-COVID era; the difference 
lies in our familiarity with tools and resources that can be used to facilitate a 
shift from traditional summative assessment to more formative and 
alternative methods to evaluate the learners’ language journeys.

Summative assessment Formative assessment

End-of-year exams Quizzes, (group) presentations

Reports, papers Games, (group) projects



Popular alternative methods of 
assessment

► Portfolios

► Journals and diaries

► Writing folders

► Teacher observations

► Peer and teacher-student conferences (about student’s progress or journey)

► Audiovisual recordings

► Checklists 

► Self-assessment



Attitudes towards alternative 
assessment before COVID-19

► “Teachers perceived themselves as knowledgeable and skillful in using 
alternative assessment. However, they felt more confident using traditional 
written tests and reported the need for more training in alternative 
assessment.” 

► In addition to pointing out their preference for traditional written tests, they 
reported during the interview that alternative assessment was 
time-consuming, and it did not focus on writing skill. […] However, teachers 
agreed that alternative assessment helps discover slow learners and lowers 
pupils’ tension during exams. 

► Certain limitations of study: small sample, female teachers, EFL primary 
teachers 

(Al-Nouh et al., 2014, p. 81)



Attitudes towards alternative 
assessment before COVID-19 (2)

Benefits of portfolio keeping* Challenges of portfolio keeping*

Improving students’ writing skills (plus 
vocabulary and grammar knowledge)

Time-consuming

Leading to long-term learning Insufficient contribution to reading, 
speaking, listening skills

Motivation and satisfaction 
(end-product)

peer-evaluation

*based on student participants’ 
perceptions

(Burnaz, 2011, p. 113)



Attitudes towards alternative 
assessment before COVID-19 (3)

► Peer- and self-assessment can: increase student involvement in learning 
processes, facilitate individual feedback, focus students on the process rather 
than the product

► Portfolio use can: improve the students’ writing skills, create a positive 
attitude towards learning and creating

(Hayatdavoudi & Ansari, 2011, pp. 22–23)



Attitudes towards alternative 
assessment before COVID-19 (4)

Difficulties in implementing alternative assessment on students’ oral competence:

► Lack of vocabulary understanding 

► Demotivated learners (confidence-booster techniques can be used here)

► Slow learners (understanding, memory)

► Limited time

(Putri et al., 2019, pp. 83–84)



Attitudes towards alternative 
assessment during COVID-19

Greek EFL teachers’ use of alternative assessment techniques during the ERT

(Gidiotis, 2021)



Attitudes towards 
alternative assessment 
during COVID-19

(Tsagari, 2021)



Google Classroom





Nearpod





EdPuzzle



WordWall



LearningApps



Formative







Benefits of alternative assessment
Brown and Hudson (1998) summarized the benefits of alternative assessment procedures, 
pointing out that they: 

► a) Require students to perform, create, produce, or to actively participate; 

► b) Use real-world contexts or simulations; 

► c) Are non-intrusive in that they extend the day-today classroom activities; 

► d) Allow students to be assessed on what they normally do in class every day; 

► e) Use tasks that represent meaningful instructional activities; 

► f) Focus on processes as well as products; 

► g) Tap into higher level thinking and problem-solving skills; 

► h) Provide information about both the strengths and weaknesses of students; 

► i) Are multiculturally sensitive when properly administered; 

► j) Ensure that people, not machines, do the scoring, using human judgment; 

► k) Encourage open disclosure of standards and rating criteria; and call upon teachers to 
perform new instructional and assessment roles (p.65).

(Brown & Hudson, 1998, as cited in Ghaicha & Omarkaly, 2018, p. 58)



What’s next 
for 
assessment 
in the 
language 
classroom?

Formative assessment

Technology-enhanced (formative) assessment

Mobile-mediated dynamic assessment

(full-time) Online assessment

Assessment for Learning (AfL)
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